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Shelby County Schools 
Grades K-5 

Reading Instruction Plan 
 

Outcomes: 
o All children will receive the benefit of the most current reading research. All 

instructional practices will be based on best practices and research findings. 
o We will give our students what they need to succeed in reading by assessing students 

on an ongoing basis. This will enable us to target instruction and provide meaningful 
practice based on what the individual students’ needs are. 

 
Based on these outcomes, reading instruction in Shelby County must: 
 

o Follow a specific 90 minute framework (K-3) and 60 minute framework (4-5) 
provided by Shelby County Schools’ Elementary Instruction Department to 
provide the instructional context to differentiate reading instruction. 

o Follow Core Curriculum Map for specific grade level instruction during the 
reading block. 

o Be guided by assessments administered by the classroom teacher with results 
reported to the reading coach and principal.  The main purpose for administering 
ongoing reading assessment is to provide teachers the necessary information to plan 
appropriate reading instruction and intervention lessons.  

o Include an individualized intervention plan for each struggling reader.  Each 
classroom teacher and reading coach will collaboratively analyze the various sources 
of assessment information (DIBELS scores, running records, benchmark assessments, 
etc.) and develop a plan for those students identified as struggling in reading. This 
plan is an informal plan to help guide teachers in planning effective intervention 
lessons to accelerate student learning. 

o Provide for an additional 30 minutes of Tier 2 Intervention (systematic and 
explicit) by the regular classroom teacher to meet the needs of students who need 
support outside of the reading block.  

o Include data analysis during intervention planning meetings. 
o Minimize the use of whole class/large group instruction and worksheets.  

Common text is most effectively used during the whole group portion of the reading 
block when comprehension strategies are being introduced and modeled. Please see 
Core Curriculum Maps. This text should be on or above grade level. Students should 
not spend time completing multiple worksheets during the reading block. They should 
be reading independent level text and practicing strategies during this time (See 
Reading Block Framework for specific outcomes). 

o Increase the amount of time all students spend reading.  Struggling readers often 
avoid the practice they need most (frequent sustained engagement with real books) 
because of unsuccessful reading experiences. 

o Provide reading instruction that is purposeful and respectful.  Students need to be 
engaged in tasks that are worthwhile, valuable and matched to their instructional level 
during small-group instruction and intervention. Students need to be matched with 
text on their independent level for practice opportunities with strategies when away 
from the teacher.  However, it is appropriate to have children read on their 
instructional level if working on assignments that come from small group instruction. 

o Provide access to text across all genres that are at an appropriate level of 
complexity for all readers.  Struggling readers do not benefit from lessons using 
grade-level texts. Use the Fountas and Pinnell text gradient to identify what level is 
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appropriate for each struggling reader and provide access to books that are aligned 
with each reader’s level. 

o Increase the amount of non-fiction text used in the classroom.  Research reports 
that students need to read 2/3 nonfiction text in elementary school and be given a 
purpose for reading and using comprehension strategies. 

o Provide access to books that are of interest to all readers.  Student choice is also 
critical to activate intrinsic motivation in all readers particularly struggling readers. 
The First 20 Days in each grade level sets up this procedure.  

o Provide opportunities for re-reading on a daily basis. Research has proven that 
this is the most effective strategy for building fluency.  An appropriate reader’s 
theater script should be introduced to students each week to take home and practice 
reading repeatedly. Students should then be given the opportunity to perform (read in 
front of a group) the reading.  

o Provide opportunities for students to respond thoughtfully to what they read.  
These opportunities will include a combination of the following: collaboration with 
other students while reading, written reading responses, deep discussions, sticky 
notes, graphic organizers, think-pair share, etc… 

o Provide various grouping arrangements within the classroom to support reading 
instruction. Include short-term, flexible homogeneous grouping for explicit small 
group reading instruction to provide specific/strategy instruction based on 
assessment analysis. Use heterogeneous grouping such as literature circles and 
conversation groups.  Teachers should provide scaffolding in order for struggling 
readers to access literature circle text.  

o Provide a second 30 minute lesson in reading instruction for struggling readers 
that occurs at a planned consistent time within the regular classroom in addition 
to the reading block.  This is what is referred to as Tier 2 intervention. Please 
follow the intervention lesson plan format and Model for Intervention with samples 
provided by the Shelby County Elementary Instruction Department with input from 
ARI staff and district reading coaches to accelerate learning during this additional 
intervention time. 

o Participate in ongoing professional development to develop and refine the 
implementation of an individualized approach to reading instruction. This 
professional development includes job embedded professional development and 
participating in coaching cycles which includes working with the reading coach in 
your building. It is also a professional responsibility to stay current on best practices 
and research in reading instruction.  

o Transfer assessment data on the Portfolio Record Card including minimum 
amount of running records for benchmark assessment levels, DIBELS scores, 
etc. to next grade level or school in the assessment portfolio.   
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Shelby County Kindergarten  

120 Minute Reading Block Framework  
 

15 min. Whole group – 1st Mini lesson  
15 min. Small group instruction and Student choice #1 

 
15 min. Whole group – Wrap up/share – 2nd Mini lesson 
15 min. Small group instruction and Student choice #2 

 
15 min. Whole group – Wrap up/share – 3rd Mini lesson 
15 min. Small group instruction and Student choice #3 

 
15 min. Whole group – Wrap up/share –  

4th Mini lesson  (If desired and time permitting) 
15 min. Tier 2 Intervention instruction and Student 

choice #4 
 

 
Each block is approximately 15 minutes in length.  This is flexible and can be 
varied to meet the time required for your lesson as well as students’ 
developmental needs.  
 
Students choose from: “The Daily Four” 

• Read to Self (Independent Reading) 
• Listen to reading 
• Word Work 
• Read to Someone (Partner Reading) 
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Shelby County 90 Minute Reading Block Framework for Grades 1-3 
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Strategy Instruction: Using on or above level text, model an explicit lesson of how to use a particular 
reading strategy coming from phonemic awareness, phonics, vocabulary, fluency, or comprehension. 
Don’t feel compelled to use an entire text to model the strategy. Picture books, poems, songs, big 
books, etc. would be appropriate to use. The curriculum map for your grade level gives explicit weekly 
outcomes for this time. 

Small Group Instruction 
With teacher 
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Intensive Group: 
Meets Daily 
-Familiar reread with 
engaging text.  
-Word work that follows 
the phonics progression. 
-Practice vocabulary, 
fluency or comprehension 
strategy on instructional 
level text.  
-Assign appropriate 
practice based on today’s 
lesson. 

Strategic Group: 
Meets Daily 
-Familiar reread with 
engaging text.  
-Word work that follows 
the phonics progression. 
-Practice vocabulary, 
fluency or comprehension 
strategy on instructional 
level text.  
-Assign appropriate 
practice based on today’s 
lesson. 

Benchmark Group: 
Meets Every Other Day 
-Familiar reread with engaging text.  
-Word work that follows the phonics 
progression. 
-Practice vocabulary, fluency, or 
comprehension strategy on instructional 
level text.  
(On days students don’t meet with the 
teacher, they should work in their small 
group, with a partner, or alone on an 
independent task assigned by the 
teacher that relates to their previous 
small group reading instruction.) 

All assignments whether they be center work or seat work should be an extension of what was taught in the small 
group lesson. If children didn’t meet with the teacher that day, they should be continuing with their small group 
book in a literature circle, responding to the text, or completing an activity that shows evidence of being able to use 
the strategy taught in the whole group. Using the small group’s text is appropriate at this time. It is not the activity, 
but the intentional outcome that you want to achieve with the assignment that is important. This is your focus 
when designing an assignment or a center. Give children smaller assignments to do independently of you, so that 
they have time to read on their own in appropriate text. Students could buddy read their readers’ theater daily and 
perform on Friday.  
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 Wrap Up: In a whole group setting, review today’s comprehension strategy and answer any questions 

students might have had when they worked on their own.  Share learning and connect what students 
have practiced to your intentional outcomes.  “Today I noticed …” 
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Shelby County 60 Minute Reading Block Framework for 4th and 5th Grade 

 
Whole Group Instruction (20 Minutes): Follow suggestions in Core Curriculum Map 
for Reading.  

All Students:  Practice the strategy, taught in whole group, with text at the independent 
level. Teachers will introduce this week’s Readers’ Theater for each group and have 
students begin practicing with a partner on Mondays during this time. They should 
practice their scripts daily.  

Guided Reading in Small Groups 

40
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Intensive Group: 
Meets Daily 
 
-Familiar reread of engaging 
text such as: Readers’ 
Theater, poems, and songs. 
-Word work that follows the 
children’s phonics inventory. 
-Practice the same 
vocabulary, fluency, or 
comprehension strategy with 
the teacher on instructional 
level text as taught earlier. 
-Assign an assignment that 
shows evidence of using 
today’s strategy. 

Strategic Group: 
Meets Every Other Day 
 
-Familiar reread of engaging 
text such as: Readers’ Theater, 
poems, and songs. 
-Word work that follows the 
children’s phonics inventory. 
-Practice the same vocabulary, 
fluency, or comprehension 
strategy with the teacher on 
instructional level text as 
taught earlier. 
-Assign an assignment that 
shows evidence of using 
today’s strategy. 

Benchmark Group: 
Meets Every Other Day 
 
-Familiar reread of 
engaging text. 
- Advanced word work 
such as; syllabication, 
prefixes, suffixes, etc. 
-Practice the same 
vocabulary, fluency, or 
comprehension strategy 
with the teacher on 
instructional level text as 
taught earlier. 
-Assign an assignment that 
shows evidence of using 
today’s strategy. 

All assignments whether they be center work should be an extension of what was taught in 
the small or whole group lesson. If children didn’t meet with the teacher that day in small 
group, they should be continuing with their small group book in a literature circle, 
responding to the text, or completing an activity that shows evidence of being able to apply 
the strategy taught in the whole group with the small group’s text. It is not the activity, but 
the intentional outcome that you want to achieve with the assignment that is important. This 
is your focus when designing an assignment or a center. Give children smaller assignments to
do independently of you, so that they have time to read on their own in appropriate text. 
Allow students to buddy read their readers’ theater daily and perform on Friday. Grades 
should come from this independent area of learning and from the small group assignments. 
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Shelby County Reading Intervention Lesson Plan Framework  

Tier 2 Intervention 
 

Research findings have proven that struggling readers must have ADDITIONAL small group 
time in which they are provided with instruction that targets knowledge and skills that have 
the highest impact on learning to read and that is attuned to their specific reading difficulties. 
Shelby County teachers should use this framework to plan and implement highly specialized 
instruction that matches the needs of individual struggling readers for Tier 2 Intervention 
outside of the reading block.  
 
Outcome: Tier 2 intervention should be done by the classroom teacher outside of the reading 
block. These lessons must be systematic and explicit in order to address and correct the 
targeted interferences of students. These lessons do not take the place of Tier 1 instruction. 
Please see Shelby County Model for Intervention for sample running records and lesson 
plans.  
 
 
 
Please see the outline for the Tier 2 Intervention lesson below: 
 

• Re-Reading Familiar Text WITH CORRECTIVE FEEDBACK from teacher: (5 
minutes or less) 

 
• Focus on Words (2-3 minutes): Review previously taught skills that students 

have not yet mastered. 
 

 
• Skill/Strategy Focus (18-20 minutes) Follow Gradual Release Model (Tell, 

Model, Guided Practice, and Independent Application) 
 
 
The Shelby County Tier 2 Model for Intervention document provides specific examples of 
possible interferences you may see from running records. Running records are valuable tools 
for ongoing assessment as well as benchmarking. This document includes sample running 
records and lesson plans to assist you in planning appropriate systematic and explicit Tier 2 
Intervention lessons for the 30 minutes required outside of the reading block.  



 8

 
Meaningful Practice Ideas to match Intervention strategies: 

 
Phonological Awareness 

(PA) 
• Sounds lessons 
• Pushing 

Sounds/Elkonian 
Boxes 

• Name Games 
• Clapping Syllables 
• Stretching Words 
• Shared reading with 

poems, songs, nursery 
rhymes 

 

Phonics/Accuracy 
(PH) 

• Alphabet games 
• Vowel Patterns 
• onset/rime work 
• Making words 
• Word sorts 
• Preview/review 

concept 
• Modeled writing 

 

Automaticity 
(A) 

• Repeated readings of short text 
• Onset/rime (blending work) 
• Finding rimes in text 
• Decodable text practice 
• Shared reading 
• Partner reading 

Fluency 
(F) 

• Repeated oral reading 
• Readers’ theater 
• Choral reading of 

poems or passages 
• Familiar (old favorite) 

children’s songs 
• Timed read 
• Punctuation practice 
• Shared reading 
• Reading with different 

voices 
• Partner reading with 

own text on own 
independent level 

• Echo reading 
• Tape record student 

reading 

Comprehension 
 (C) 

• Application of 
strategies 

• Coding text with 
sticky notes 

• Graphic 
organizers to 
respond and apply 
strategies 

• Stopping points 
for “I wonders” 

• Teacher modeling 
• Think aloud 

 
 
 

Vocabulary 
(V) 

• Explicit vocabulary procedure with 
Tier 2 words 

• Multiple opportunities to use Tier 
2 focus words 

• Before reading, give 3-4 words 
from story and have students make 
a sentence using all four words.  

• Make-Sense Strategy organizers for 
vocabulary 

These suggestions would also be appropriate to use for meaningful practice opportunities 
during independent work in the reading block according to student’s individual needs. 
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What the Research Says About Effective Phonics Instruction 

 
 

Definitions: 
 
Explicit: provide teachers with precise directions for the teaching of these relationships. 
 
Systematic: the plan of instruction which includes a carefully selected set of letter sound 
relationships organized into a logical sequence (phonics progression). 

 
 
 

 Systematic and Explicit phonics instruction teaches children a system for learning 
how to read words in isolation and in connected text. 

 Systematic and Explicit phonics instruction makes a bigger contribution to children’s 
growth in reading. 

 Systematic and Explicit phonics instruction gives children substantial practice in 
applying relationships as they read and write. 

 Systematic phonics instruction produces the greatest impact on reading achievement 
when it begins in kindergarten. 

 Children that receive systematic phonics instruction in kindergarten and first grade 
are better at reading and spelling. 

 Systematic phonics instruction in kindergarten and first grade results in better growth 
in comprehension. The ability to read the words in a text accurately and automatically 
is highly related to successful reading comprehension. 

 Children from various backgrounds make greater gains in reading when they have 
received systematic and explicit phonics instruction in kindergarten and first grade. 

 Systematic phonics instruction is more effective in helping prevent reading 
difficulties among at risk students and in helping students overcome reading 
difficulties. 

 Phonics instruction is most effective when it begins in kindergarten. Systematic 
instruction must be taught carefully. It must ensure that all children learn these skills 
and include reading and writing. 

 Three decades of research confirms that systematic and explicit phonics instruction is 
important and highly effective when it begins in kindergarten. 

 A program is systematic and explicit when it is organized in an organized sequence 
and includes ample opportunities to practice the relationships with decodable text and 
writing (ARI Explicit Phonics Lesson Format). 

 Instruction contributes to growth in reading of most children. It is important to work 
in flexible instructional groups and to pace instruction to maximize student progress. 

 Systematic programs produce more growth in spelling among kindergarten and first 
grade students. 

 Significantly improves children’s word recognition, spelling and reading 
comprehension. 

 Is most effective when it begins in kindergarten. 
 Two years of phonics instruction is sufficient for most children.  
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Effective Phonics Instruction 

 
 Teachers explicitly and systematically instruct students in how to relate letters and 

sounds, how to break spoken words into sounds, and how to blend words to form 
words. 

 Helps students understand why they are learning relationships between letters and 
sounds. 

 Helps students apply their knowledge of phonics as they read and write. 
 Is adapted to the needs of individual students based on assessment. 

 
 

Non-Systematic Phonics Instruction 
 

 Non-systematic phonics instruction usually does not follow a prescribed 
sequence. 

 Encourages informal phonics instruction based on the teacher’s perceptions of 
what students need to learn and when they need to learn it. 

 Do not provide ample opportunities to practice and apply what they are learning 
about letter sound relationships. 

 Focus is on a large number of letter sound relationships without allotting enough 
instructional time to help children learn to put this knowledge to use in reading 
and writing. 

 Literature based instruction that does not emphasize reading and writing 
activities. Phonics instruction is embedded in these activities, but letter-sound 
relationships are taught incidentally (usually based on key letters that appear in 
student reading materials). 

 Basal reading programs 
 Sight word programs 

 
 
 
 
 
 
 
 
**Research findings taken from a compilation of information from Put Reading First—K-3 
Phonics Section 



 11

 
Directions for Using Phonics Progression and Spelling 

 
 

Spelling should be linked to the core phonics progression.  
 
This is how you will use the phonics progression and link spelling with 
your progression: 

• The core phonics progression on the following pages is to be followed in the 
systematic order given. 

 
• Follow your progression to introduce the spelling pattern to the whole group in all 

grade levels.  See curriculum map for specific lesson outcomes. 
 

• Children should be given meaningful practice opportunities using the spelling 
pattern each week. Writing words repeatedly or in sentences does not qualify as 
meaningful practice. 

 
• Beginning in kindergarten, the progression will be used in small group and/or 

intervention (depending on needs) using explicit phonics lesson format to 
differentiate and target instruction so that children are able to segment and blend with 
accuracy. 

 
• Kindergarten children should meet daily in small group. Kindergarten children will 

most likely begin the year with small group explicit phonemic awareness instruction 
and then move on to phonics instruction in small group.   

 
• Kindergarten children will need to be phonemically aware before small group phonics 

instruction begins. Students will need to be assessed to determine readiness for small 
group phonics instruction. Please use the Phonics Inventory to determine placement. 
We cannot hold back children who are ready.   

 
• The phonics progression should be used for intervention with children who are below 

grade level in any grade. Teachers will need to give the phonics inventory to 
determine where individual children need to be placed on the progression. Then the 
Intervention Lesson Plan (which is included) should be followed, with the phonics 
explicit lesson taking place in the Guided Reading portion of the plan. 
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Shelby County Schools Phonics Progression 

Harcourt 
 
Kindergarten 

 Consonants /m/m, /s/s 
 Consonant /r/r 

1 

 Consonant /t/t 
 Consonants /n/n, /p/p 
 Consonant /k/c 

2 

 Short Vowel /a/a 
 Word Building (Phonograms -am, -at) 
 Consonant /d/d 

3 

 Word Building (Phonograms -ap, -an) 
 Short Vowel /i/i 
 Consonants /g/g, /f/f 

4 

 Word Building (phonograms -it, -ip) 
 Consonants /b/b, /k/k 
 Word Building (Phonograms -in, -ig) 

5 

 Short Vowel /o/o 
 Consonants /l/l, /h/h 
 Word Building (Phonograms -ot, -op) 

6 

 Consonants /w/w, /ks/x 
 Word Building (Phonograms -ox, -ix) 
 Short Vowel /e/e 

7 

 Word Building (Phonograms -ed, -en) 
 Consonants /v/v, /j/j 
 Word Building (Phonograms -et, -eg) 

8 

 Consonants /y/y, /z/z 
 Short Vowel /u/u 
 Word Building (Phonograms -un, -ut) 

9 

 Consonant /kw/q 
 Word Building (Phonograms -ug, -up) 
 Review a, e, i, o, u 

10 

 Review a, e, i, o, u 
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First Grade 
Theme  GET STARTED STORY 

SELECTION 
PHONICS 

1 

Tag 
by Nancy Furstinger 
Photographs by: Steve Williams 
 
Realistic Fiction 

Short Vowel /a/a 
Short Vowel /a/a 
Short Vowel /a/a 
Inflection -s 
Inflection -s 

2 

Sad, Sad Dan 
by Jamie Lopez 
 
Fantasy 

Short Vowel /a/a 
Short Vowel /a/a 
Short Vowel /a/a 
Phonograms -ap, -at   
Phonogram -ag, -and 

3 

Miss Jill 
by Anne Mansk 
 
Nonfiction 

Short Vowel /i/i  
Short Vowel /i/i 
Short Vowel /i/i,  
Short Vowel /a/a 
Contraction ’s  
Contraction ’s  

4 

Pick a Sack 
by Linda Barr 
 
Fantasy 

Digraph /k/ck 
Digraph /k/ck 
Digraph /k/ck  
Phonograms -ick, -ink 
Phonograms -ill, -it 

5 

Jobs 
by Anne Mansk 
 
Realistic Fiction 

Short Vowel /o/o 
Short Vowel /o/o 
Short Vowel /o/o, 
Short Vowel /i/i 
Inflections -ed, -ing  
(no spelling change) 
Inflections -ed, -ing 
(no spelling change) 

1 & 2 

6 

A Tall, Tall Wall 
by Deanne W. Kells 
 
Realistic Fiction 

Variant Vowel /ô/a (all) 
Variant Vowel /ô/a (all) 
Variant Vowel /ô/ a (all) 
Short Vowel /i/i,  
Short Vowel /o/o 
Contraction n’t  
Contraction n’t,  
Contraction ’s  

3 

7 

Ten Eggs 
by Nancy Furstinger 
 
Fantasy 

Short Vowel /e/e 
Short Vowel /e/e 
Short Vowel /e/e, 
Short Vowel /o/o 
Initial Blends with l 
Initial Blends with l 

3 

8 

Thanks, Seth! 
by Anne Mansk 
 
Realistic Fiction 

Digraph /th/th 
Digraph /th/th 
Digraph /th/th, 
Short Vowel /e/e,  
Short Vowels /a/a, /i/i 
Initial Blends with s  
Initial Blends with s 
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Theme  GET STARTED STORY 
SELECTION 

PHONICS 

 

9 

A Nut Falls 
by Sandra Widener 
 
Nonfiction 

Short Vowel /u/u 
Short Vowel /u/u 
Short Vowel /u/u, 
Short Vowel /e/e,  
Digraph /k/ck 
Initial Blends with r 
Initial Blends with r 

 

10 

Frog Gets His Song 
by Linda Barr 
 
Fantasy 

Diphthong /ng/ng 
Diphthong /ng/ng 
Diphthong /ng/ng 
Contraction ’ll 
Contraction ‘ll 

 

11 

Sid Scores 
by Deanne W. Kells 
 
Fantasy 

r-Controlled Vowel /ôr/or, ore  
r-Controlled Vowel /ôr/or, ore 
r-Controlled Vowel /ôr/or, ore,  
Short Vowel /o/o 
Compound Words 
Compound Words 

 

12 

Fox and His Big Wish 
by Sandra Widener 
 
Fable/Fiction 

Digraph /sh/sh 
Digraph /sh/sh 
Digraph /sh/sh, 
Digraph /th/th 
Initial Blends with l, s, r 
Initial Blends with l, s, r 

4 

13 

Rich Gets Big 
by Sandra Widener 
 
Fiction 

Digraphs /ch/ch, tch 
Digraphs /ch/ch, tch 
Digraphs /ch/ch, tch 
Digraph /sh/sh 
Inflection -es 
Inflection -es 

 

14 

Ann’s Trip To The Stars 
by Karen Sandoval 
 
Realistic Fiction 

r-Controlled Vowel /är/ar 
r-Controlled Vowel /är/ar 
r-Controlled Vowel /är/ar,  
r-Controlled Vowel /ôr/or 
Inflections -s, -ed, -ing  
(no spelling change) 
Inflections -s, -ed, -ing  
(no spelling change) 

4 

15 

A Quiz for Brent 
by Karen Sandoval 
 
Biography 

Digraphs /kw/qu, /hw/wh 
Digraphs /kw/qu, /hw/wh  
Digraphs /kw/qu, /hw/wh,  
Digraph /th/th 
Inflections -ed, -ing  
(double final consonant) 
Inflections -ed, -ing  
(double final consonant) 

 

16 

A Perfect Lunch 
by Karen Sandoval 
 
Fantasy 

r-Controlled Vowels /ûr/er, ir, ur 
r-Controlled Vowels /ûr/er, ir, ur 
r-Controlled Vowels /ûr/er, ir, ur,  
Short Vowels /i/i, /e/e, /u/u 
Inflections -er, -est  
Inflections -er, -est   
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Theme  GET STARTED STORY 
SELECTION 

PHONICS 

 

17 

Jungle Fun 
by Nancy Furstinger 
 
Fantasy 

Syllable /әl/-le 
Syllable /әl/-le 
Syllable /әl/-le 
Inflections -ed, -ing  
(double final consonant) 
Inflections -ed, -ing  
(double final consonant) 

 

18 

Shadow In The Snow 
by Nancy Furstinger 
 
Realistic Fiction 

Long Vowel /ō/ow, oa 
Long Vowel /ō/ow, oa 
Long Vowel /ō/ow, oa 
Short Vowel /o/o 
Phonograms -ow, -oat 
Initial Blends with l, s, r 
Phonograms -own, -oast 

5 

19 

Beaver’s Green Treat 
by Nancy Furstinger 
 
Fiction 

Long Vowel /ē/e, ee, ea  
Long Vowel /ē/e, ee, ea 
Long Vowel /ē/e, ee, ea, 
Long Vowel /ō/ow, oa,  
Digraph /ch/ch 
Contractions 've, 're 
Contractions 've, 're 

 

20 

Kids Play! 
by Sandra Widener 
 
Nonfiction 

Long Vowel /ā/ai, ay 
Long Vowel /ā/ai, ay 
Long Vowel /ā/ai, ay  
Phonograms -ay, -ain 
Phonograms -ail, -aid 

 

21 

The Missing Cake 
by Sandra Widener 
 
Realistic Fiction 

Long Vowel /ā/a-e  
Long Vowel /ā/a-e 
Long Vowel /ā/a-e 
Short Vowel /a/a 
Phonograms -ake, -ate 
Phonograms –ane, -ade 

5 

22 

Mike and Spike Hike 
by Sandra Widener 
 
Fantasy 

Long Vowel /ī/i-e 
Long Vowel /ī/i-e 
Long Vowel /ī/i-e,  
Digraphs /kw/qu, /hw/wh,  
Short Vowel /i/i 
Inflections -ed, -ing (drop e) 
Inflections -ed, -ing (drop e),  
Inflections -s, -ed, -ing  
(no spelling change) 

 

23 

Hang On, Rose! 
by Sandra Widener 
 
Realistic Fiction 

Long Vowel /ō/o-e 
Long Vowel /ō/o-e 
Long Vowel /ō/o-e 
Short Vowel /o/o 
Phonograms -ose, -oke 
Phonograms -one, -ole 

 

24 

What Is in the Hedge? 
by Sandra Widener 
 
Fiction 

Consonants /s/c; /j/g, dge 
Consonants /s/c; /j/g, dge 
Consonants /s/c; /j/g, dge,  
Long Vowel /ā/a-e,  
Long Vowel /ī/i-e 
Contractions ’s  n’t, ’ll 
Contractions ’s  n’t, ’ll 
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Theme  GET STARTED STORY 
SELECTION 

PHONICS 

6 

25 

Duke’s Work 
by Sandra Widener 
 
Nonfiction 

Long Vowel /(y)�/u-e 
Long Vowel /(y)�/u-e 
Long Vowel /(y)�/u-e,  
Long Vowels /ā/a-e, /ī/i-e, /ō/o-e 
Inflections -ed, -ing (drop e) 
Inflections -ed, -ing (drop e) 
Inflections -ed, -ing  
(double final consonant) 

 

26 

Night Flight 
by Emily Hutchinson 
 
Fantasy 

Long Vowel /ī/y, ie, igh 
Long Vowel /ī/y, ie, igh 
Long Vowel /ī/y, ie, igh,  
Long Vowels /ā/ai, ay; /ē/e, ee, ea 
Contraction ’d 
Contraction ’d 
Contractions ’ve, ’re  

 

27 

What Brad Found 
by Linda Barr 
 
Realistic Fiction 

Vowel Diphthong /ou/ow, ou 
Vowel Diphthong /ou/ow, ou 
Vowel Diphthong /ou/ow, ou 
Phonograms -out, -ow 
Phonograms -own, -ound 

28 

Patty’s Family Sketches 
by Deanne W. Kells 
 
Realistic Fiction 

Long Vowel /ē/y, ie 
Long Vowel /ē/y, ie 
Long Vowel /ē/y, ie, 
r-Controlled Vowels /är/ar; /ûr/er, ir, ur 
Inflections -ed, -er, -est, -es  
(change y to i) 
Inflections -ed, -er, -est, -es  
(change y to i) 

29 

A New Room by the Sea 
by Deanne W. Kells 
 
Fantasy 

Vowel Diphthong /�/oo, ew  
Vowel Diphthong /�/oo, ew 
Vowel Diphthong /�/oo, ew,  
Long Vowel /ō/ow, oa 
Phonograms -ool, -ew 
Contraction ’d,  
Contractions ’ve, ’re 
Contractions ’s, n’t, ’ll 

6 

30 

The Banjo Trick 
by Linda Barr 
 
Fantasy 

Long Vowels /ī/i, /ō/o 
Long Vowels /ī/i, /ō/o 
Long Vowels /ī/i, /ō/o,  
Long Vowels /ī/i-e, /ō/o-e 
Phonograms -ind, -ild  
Phonogram -old 
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Second Grade 
Theme LSN Decodable Books 

Decodable Books 
Selection 

Phonics Skill / Structural Skill 

1 Decodable Book 1 Short Vowels /a/a, /i/i (bat, pin) 
CVC Pattern in Longer Words  
(Introduce Syllables) 

2 Decodable Book 2 Short Vowels /e/e, /o/o, /u/u  
(hen, pot, cup) 
Inflections -s, -es   

3 Decodable Book 3 Long Vowels /ā/a-e, /ī/i-e, /ō/o-e, /(y)�/u-e (bake, 
ride, hole, cute) 
CVCe Pattern in Longer Words  
(Review Syllables) 

4 Decodable Book 4 Long Vowel /ē/ee, ea  (sleep, team) 
Inflections -ed, -ing  
(no spelling change; three sounds of -ed) 

1 

5  Review 
6 Decodable Book 5 Long Vowel /ī/ie, igh (pie, high)  

Inflections -ed, -ing (drop final e) 
7 Decodable Book 6 Long Vowel /ā/ai, ay (rain, day) 

Compound Words (Review Syllables) 
8 Decodable Book 7 r-Controlled Vowel  /är/ar (star) 

Syllable Pattern C-le (Review Syllables) 
9 Decodable Book 8 Long Vowel /ō/oa, ow  (boat, snow)  

Compound Words (Review Syllables) 

2 

10  Review 
11 Decodable Book 9 Digraphs /ch/ch, tch; /sh/sh; /th/th  

Syllable Pattern VCCV 
12 Decodable Book 10 Long Vowel /ē/ey, y (money, happy)  

Inflections -ed, -es (y to i) 
13 Decodable Book 11 Consonants /s/c; /j/g, dge 

Inflections -ed, -ing  
(double final consonant) 

14 Decodable Book 12 r-Controlled Vowel /ûr/ir, ur, er, ear   
(sir, fur, her, learn)  
Syllable Pattern VCCV (review) 

3 

15  Review 
16 Decodable Book 13 Digraphs /n/kn; /r/wr; /f/gh, ph  

Suffixes -ly, -ness 
17 Decodable Book 14 Short Vowel /e/ea  (heavy)  

Syllable Pattern V/CV 
18 Decodable Book 15 Vowel Diphthong /oi/oi, oy  (join, toy)  

Suffixes -ful, -less 
19 Decodable Book 16 r-Controlled Vowel /ir/ear, eer  (hear, cheer) 

Syllable Pattern VC/V 

4 

20  Review 
 

21 Decodable Book 17 Vowel Diphthong /ou/ ou, ow  (cloud, brown)  
Abbreviations (e.g. Jan. = January) 

22 Decodable Book 18 r-Controlled Vowel /ôr/or, ore, our  
(fork, more, your)  
Syllable Patterns V/CV and VC/V (review) 

23 Decodable Book 19 Vowel Diphthong /�/oo, ew, ue, ui, ou  
(zoo, new, blue, suit, soup)  
Prefixes mis-, re-, un- (meaning plus decoding) 

5 

24 Decodable Book 20 r-Controlled Vowel /âr/air, are (chair, stare) 
Contractions 
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Theme LSN Decodable Books 
Decodable Books 

Selection 

Phonics Skill / Structural Skill 

 25  Review 
26 Decodable Book 21 Vowel Variant /�/oo, ou  (look, could)  

Prefixes dis-, over-, pre-  
(meaning plus decoding) 

27 Decodable Book 22 Vowel Variant /ô/aw, au(gh)  (saw, taught) 
Inflection -es (f to v) 

28 Decodable Book 23 Vowel Variant /ô/a(l), ough (ball, bought) 
Suffix -tion 

29 Decodable Book 24 Long Vowel /ā/ea, ei(gh), ey  
(great, weigh, prey) 
Inflections -er, -est  

6 

30  Review 
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Third Grade 
Theme LSN Phonics Skill / Structural Skill 

1 Short Vowels /a/a, /e/e, /i/i, /o/o, /u/u   
CVC Pattern; VCCV Pattern in Longer Words 

2 Root Word + Ending -ed, -ing 
3 Vowel Digraphs /ē/ee, ea; /ā/ai, ay; /ō/oa, ow  

CVCe and CVVC Spelling Patterns 
4 Plurals -s, -es  

Syllable Endings -s, -es 

1 

5 Review Theme 1 Skills 
6 Compound Words 
7 Consonant Digraphs /ch/ch, tch; /sh/sh, ch; /(h)w/wh 
8 Diphthongs /ou/ou, ow; /oi/oi, oy 
9 Consonant Blends str, scr, spr  

VCCCV Syllable Pattern 

2 

10 Review Theme 2 Skills 
11 C-le Syllable 
12 Consonant Digraphs /n/kn, gn; /r/wr; /f/gh 
13 Consonants /s/c; /j/g, dge  
14 V/CV and VC/V Syllable Patterns  

3 

15 Review Theme 3 Skills 
16 r-Controlled Vowel /ôr/or, ore, our, oar, ar  

Letter Patterns 
17 r-Controlled Vowel /ûr/er, ir, ur, or, ear  

Letter Patterns 
18 Suffixes -er, -est, -ly, -ful 
19 Prefixes un-, re-, dis- 

4 

20 Review Theme 4 Skills 
21 Vowel Variants /�/oo, ew, ue, ui; /�/oo   
22 Vowel Variant /ô/ o, au(gh), aw, a(l), ough; 

Letter Patterns  
23 Prefixes pre-, mis-, in- 
24 Schwa /ə/   

Accented and Unaccented Syllables; Schwa 

5 

25 Review Theme 5 Skills 
26 Suffixes -tion, -sion 
27 V/V Syllable Pattern 
28 Suffixes -able, -ible, -less, -ous  
29 Prefixes bi-, non-, over- 

6 

30 Review Theme 6 Skills 
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Fourth Grade: 
Theme LSN Decoding/Word Attack 

1 Closed Syllable Patterns 
2 Open Syllable Patterns 
3 Syllable Patterns: Vowel Digraphs 
4 Structural Analysis: Inflections 

1 

5  Review Theme 1 Skills 
6 Syllable Patterns: Consonant + -le 
7 Syllable Patterns: Same Medial Consonants 
8 Syllable Patterns: Different Medial Consonants 
9 Syllable Patterns: Three Medial Consonants 

2 

10  Review Theme 2 Skills 
11 Open and Closed Syllable Patterns 
12 Structural Analysis: Prefixes re-, un-, non- 
13 Structural Analysis: Suffixes -able, -ible, -ment, -less 
14 Unaccented Syllables: Schwa + n, Schwa + l, Schwa + r  

3 

15  Review Theme 3 Skills 
16 Structural Analysis: Prefixes im-, in-, ir-, il- 
17 Structural Analysis: Suffixes -ant, -ent, -eer, -ist, -ian 
18 Structural Analysis: Suffixes -ous, -eous, -ious 
19 Decode Longer Words 

4 

20  Review Theme 4 Skills 
21 Structural Analysis: Prefixes in-, out-, down-, up- 
22 Structural Analysis: Suffixes -ation, -ition, -sion, -ion 
23 Silent Letters 
24 Structural Analysis: Unusual Plurals 

5 

25  Review Theme 5 Skills 
26 Structural Analysis: Prefix + Root Word + Suffix 
27 Structural Analysis: Greek Word Parts 
28 Structural Analysis: Latin Word Parts 
29 Use Decoding Strategies 

6 

30  Review Theme 6 Skills 
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Fifth Grade 
Theme LSN Decoding/Word Attack 

1 Closed Syllable Patterns 
2 Open Syllable Patterns and CVCe Patterns 
3 Syllable Patterns:  Vowel Digraphs 
4 Structural Analysis: Inflections -ed,  -ing  

1 

5 Review Theme 1 Skills 
6 Syllable Pattern: C-le  
7 Syllable Patterns: Medial Consonants 
8 Open and Closed Syllable Patterns 
9 Syllable Patterns: Medial Consonants 

2 

10 Review Theme 2 Skills 
11 Structural Analysis: Suffixes -able, -ible 
12 Structural Analysis: Suffixes -ous,  -ious, -eous 
13 Unaccented Syllables: Schwa + n, Schwa + l 
14 Unaccented Syllables: Schwa + r 

3 

15 Review Theme 3 Skills 
16 Syllable Patterns: Vowel Digraphs 
17 Structural Analysis: Prefixes im-, in-,  ir-, il- 
18 Structural Analysis: Suffixes -ant, -ent, -ist 
19 Structural Analysis: Word Parts over-, under-, sub- 

4 

20 Review Theme 4 Skills 
21 Structural Analysis: Greek and Latin Word Parts 
22 Structural Analysis: Greek and Latin Word Parts 
23 Structural Analysis: Syllables and Stress 
24 Structural Analysis: Suffixes -ation, -ition, -sion, -ion 

5 

25 Review Theme 5 Skills 
26 Structural Analysis: Affixes 
27 Silent Letters 
28 Structural Analysis: Syllables and Stress 
29 Structural Analysis: Syllables and Stress 

6 

30 Review Theme 6 Skills 
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PHONICS INVENTORY 

Teacher Copy 
 

Name _________________________________________________        Dates: ___/___/_____ 
  
                                                     ___/___/_____ 

 
Alphabet Names: Say, “Tell me the names of these letters.” 
 
    B   A    I   S   C   D   F   E    P   T    M    L   R   Z   J   U   H   G   W   X   Q   K    V    Y   N    O        /26 
 
    r   o     n     l     m     y    t    v    k    p    z     i    a   j    u    s    h     b   g    w    f    d    x    e    c    q         /26  
Consonant Sounds:  Say, “Tell me the sounds of these letters.” 
 
    m     s      f      l      r     n     h     v     w     z     b     c     d     p     t     j     g     k     y     x     q                   /21 

Vowel Sounds:  Say, “Tell me the short vowel sounds that these letters make.” 
  
   i                    u                     a                     e                       o    /5  
Short Vowel Sounds:  Say, “Listen carefully to the words I will say to you.  Tell me the vowel you hear in each 
word.”  DO NOT SHOW STUDENTS THESE WORDS.  Write the vowel students say on the line after each word. 
 
            strip ______      bunk ______     trap ______     block ______       bread  ______                         /5 
Short Vowels:  Say, “Read each of these make-believe words using a short vowel sound.” 
 

bam         fis         gud          ret         hin         sut         jav         nel        ruft         sant                 /10 

Consonant Blends:  Say: “Tell me the sounds these letters make together.” 
       
       gr      sl      cr      pl      st      bl      fl      tr      cl      dr      gl      sp      fr      scr      str      spr              /16       

 
Consonant Digraphs:  Say, “Tell me the sounds these letters make together.” 
 

sh          ch          th          wh          ng          ph          tch                                                                  /7 
R-Controlled Vowels: Say: “Read these make-believe words.” 

 
flir       worb        vark        mer       burk        thir        forb        jart        fer        hurf               /10 

Double Vowels:  Say, “Do you know what happens when two vowels come together?”  If the student knows the rule, 
check:   KNOWS RULE.  Say, “Now try to read these words.  Not all of the words are real.” 
 
          teal        vie        shoal        seep        raid        ray        feast        fair        peel        moat              /10 

 
 

Shelby County Phonics Inventory was developed based on several phonics inventories including those found on 
www.auburn.edu/academic/education/reading_genie/ and http://teams.lacoe.edu and sequenced according to our 
CORE reading program (Harcourt) phonics progression. 
 
 
Final “e”:  Say, “Do you know what happens when a vowel is in the middle of a word and the word ends with an 
“e”?   If the student knows the rule, check:    KNOWS RULE.  Say, “Now try to read these words.” 
 
         fade         cube        cone           file           lane           tune         joke          wife                               /8 
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Reversals:  Say: “Read these words as quickly as you can.” 
 
pal      even      no      saw      raw      ten       tar      won      pot      rats      nap      meat      never       /13 
 
Diphthongs:  Say: “Some vowels have their own special sounds.  Read these words.” 

 
       maul            foil            cowl            soy           rout            awl            boon            rook                   /8 
 
Syllabication: Say,  “Now I am going to read some words from this page to you.  Divide these words into 
syllables (parts) with your pencil.”  HAVE THE STUDENT WRITE ON THIS PAGE. 
 

bombardment combination refreshment establishment 
 
        revolver              entertain             calculate            cucumber                       /8 

Compound Words:  Say, “Do you know what we call two words put together to make a new word?    Yes     No                            
Read these make-believe words.” 
 
           nightbank           dinnerplayer           basketmeat           broomfeather 
        
           paperjumper       eatmobile                spaderoom           carthouse                                              /8 
 
  Silent Letters:  Say, “Read these words.” 
 
    know     write     wrong     walk     comb     lamb     might     gnaw     sleigh     high     half            /11 
 
 Suffixes:  Say, “Sometimes we add suffixes to the end of a word.  Read these make-believe words.” 
 
   smalling           booker           floorest             dation            skimmance        
                        
                       meatness         chairly            waterful            burnaten       broukous                           /10 
Prefixes: Say, “Sometimes we add prefixes to the beginning of a word.  Read these make-believe words.” 
 
                       repan               conjump         inwell              delike              disploy 
 
                       enstand            ungate            excry               proread           prehead                            /10 

 
 
 
 
 

Shelby County Phonics Inventory was developed based on several phonics inventories including those 
found on www.auburn.edu/academic/education/reading genie/ and http://teams.lacoe.edu and 

sequenced according to our CORE reading program (Harcourt) phonics progression. 
 
 
The Phonics Inventory should be consistently given to students in grades K-2. The inventory 
should only be given to strugglers who need intervention in decoding in grades 3-5. 
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Phonics Inventory 
Student Copy 

 
 

B   A   I   S   C   D   F   E   P   T   M   L   R   Z   J   U   H   G   W   
X   Q   K   V   Y   N   O     
 
 
r   o   n   l   m   y   t   v   k   p   z   i   a   j   u   s   h   b   g   w   f   d   x   e   c   q 
 
 
 
m    s    f    l    r    n    h    v    w    z    b    c    d    p    t    j    g    k    y    x    q  
 
 
i      u a e o 
 
 
    
 bam       fis        gud        ret        hin         sut        jav        nel        ruft       sant 
 
 
 
 gr     sl     cr     pl     st     bl     fl     tr     cl     dr     gl     sp     fr     scr     str     spr    
 
 
 
 sh          ch          th          wh          ng          ph          tch 
 
 
 
   flir        worb       vark       mer      burk       thir       forb       jart       fer       hurf  
 
 
  teal      vie      shoal        seep        raid      ray        feast        fair      peel     moat 
 
 
 
 
Shelby County Phonics Inventory was developed based on several phonics inventories including those 
found on www.auburn.edu/academic/education/reading_genie/ and http://teams.lacoe.edu and 
sequenced according to our CORE reading program (Harcourt) phonics progression. 
 
The Phonics Inventory should be consistently given to students in grades K-2. The inventory 
should only be given to strugglers who need intervention in decoding in grades 3-5. 
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fade        cube        cone        file        lane        tune        joke        wife    
 
 
 
 pal    even    no    saw    raw    ten    tar    won    pot    rats    nap    meat    never        
 
 
maul        foil         cowl         soy         rout         awl         boon         rook 
 
 
 nightbank             dinnerplayer            basketmeat              broomfeather 

 
 paperjumper        eatmobile                  spaderoom              carthouse 
 
 
know         write       wrong       walk      comb       lamb      
 
 might       gnaw       sleigh        high        half 

 
 
smalling            booker           floorest         dation             skimmance  
 
meatness           chairly           waterful         burnaten         broukous   
    
 
repan               conjump              inwell              delike             disploy   
 
enstand           ungate                  excry               proread         prehead                                
 
 
 
Shelby County Phonics Inventory was developed based on several phonics inventories including those 
found on www.auburn.edu/academic/education/reading_genie/ and http://teams.lacoe.edu and 
sequenced according to our CORE reading program (Harcourt) phonics progression. 
 
 
 
 
The Phonics Inventory should be consistently given to students in grades K-2. The inventory 
should only be given to strugglers who need intervention in decoding in grades 3-5. 
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 Phonics Skills Profile 
 
Student’s Name:  ______________________________________________________ 
 
Teacher:  _______________________________________________Grade:  _______ 
 

Skill Date 
Assessed 

Score Date 
Assessed 

Score Date 
Mastered 

 
Capital Letter Names  /26  /26  
Lowercase Letter 
Names  /26  /26  
 
Consonant Sounds  /21  /21  
Short Vowel Sounds 
(isolated)  /5  /5  
Short Vowel Sounds 
(in words)  /5  /5  
Short Vowels 
(Nonsense Words)  /10  /10  
 
Consonant Blends  /7  /7  
 
R-Controlled Vowels  /10  /10  
 
Double Vowels  /10  /10  
 
Final “e”  /8  /8  
 
Reversals  /13  /13  
 
Diphthongs  /8  /8  
 
Syllabication  /8  /8  
 
Compound Words  /8  /8  
 
Silent Letters  /11  /11  
 
Suffixes  /10  /10  
 
Prefixes  /10  /10  
 
 

Notes:________________________________________________________________________________ 

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
____________________________________________________________ 
 
 
The Phonics Inventory should be consistently given to students in grades K-2. The inventory 
should only be given to strugglers who need intervention in decoding in grades 3-5. 
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Shelby County Comprehension Progression 
Grades K-2 

 
The following progression is based on the Primary Comprehension Toolkit by Harvey and Goudvis.  These strategies 
will all be taught in a developmentally appropriate manner each year using on or above grade level text during the 
whole group portion of your reading block. Strategies should be taught and applied to both fiction and nonfiction text.  
See the curriculum map for your grade level. 
 

• Monitor Comprehension 
Readers keep track of their thinking, notice what the text is about, and what it makes them think about.  
Monitoring comprehension is about engagement with text 

 Think about the text by looking, listening, talking, writing, and drawing. 
 Notice and think about nonfiction features. 
 Explore nonfiction features. 

 
• Activate and Connect 

Think about what you know.  Use your background knowledge and schema (everything inside your 
head) to create quick thoughts that are relevant to understanding. 

 What does this book remind you of? 
 What do you know about this book’s topic?   
 Does the book remind you of another book? 
 Stop, think, and react to information. 

 
• Ask Questions 

Questioning is a continual process that happens before, during and after reading. Sincere questions 
help guide our purpose for reading and help us clarify what we have read. 

 Use images and words to gain understanding. 
 Ask “I wonder” questions when you read, listen, and view. 
 Ask students to come up with questions before reading and then go back and re-read text to 

see if questions were answered. 
 Keep track of the questions with sticky notes, anchor charts, etc. 
 Stop and predict what will happen next. 
 Discuss what questions you still have after reading. 
 Understand why some questions are answered and some are not. 

 
• Infer and Visualize 

 Merge background knowledge with clues from the text 
 Get a picture in your mind – a “mental image” 
 Stop and describe the pictures in your mind. Use books without pictures or cover up the 

pictures during reading. Stop and have students imagine what it looks like. 
 Use wordless picture books and come up with the story. 
 Ask, “How did you know that?” 
 Infer from features, pictures, and words 
 Ask, “Why did you think that would happen?” 
 Look at the cover and pictures…then make predictions. 
 Ask, “How do you think the character feels?” 
 Use wordless picture books and develop a story. 

 
• Determine Importance  

Read with a focus and purpose to get the “big ideas” in text. 
 Figure out what is important and what we need to remember. 
 Separate what is important from what is interesting 
 Merge your thinking to make meaning. 
 Take notes to record information. 

 
• Summarize and Synthesize 

Take all of the information and pull it together. 
 Put it in your own words 
 Get the “big ideas” 
 Explore and investigate by reading, writing, and drawing 
 Create projects to demonstrate understanding and to share learning. 
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Common Language 
Promoting Active Literacy with Comprehension Strategy Instruction 

 
 

• Anchor Chart- This is co-constructed with the children and has their 
thinking and learning recorded on it. These should be posted for children 
to use while developing strategies.  Anchor charts stimulate thinking and 
provide a reference point for reading support. 

 
• Leaving Tracks- Children use sticky notes, margins of poems, etc. to 

respond to what they are thinking. This is evidence of understanding. (If 
you are teaching a child how to make inferences, then you may have them 
write their inference on the sticky note to leave tracks of their 
thinking.)  You make your thinking visible. 

 
• Turn and Talk- This strategy is used when the teacher wants students 

to respond to an idea with one another. All children turn and talk to each 
other in pairs and discuss the idea. The teacher then calls on a couple of 
the students to share with the whole group what they discussed. 

 
• Think-Aloud- This is a strategy used for modeling when the teacher 

wants her students to hear what she is thinking while she is reading 
aloud. (She actually stops and says, “I am hearing my inner voice ask…?. 
Or I am wondering …”). This is a think-aloud. 

 
• Inner Voice- This is a silent voice in your head that speaks to you while 

you are reading.  (“This doesn’t make sense. I don’t get this part; I’m 
confused; Wow! I never know that before!”) 

 
• Schema- This is your background knowledge (everything inside your 

head).  It enables you to connect with what you are reading. 
 

• Read and React- This is exactly what it says. You read something and 
react to it on a sticky note or in the margins of a text copy.  (“This makes 
me wonder….. I liked this part because…..”)   

 
• “Fix-up” Strategies- The things that you do when you lose the meaning 

of the text as you are reading; what you do to get back on track or “fix” 
your understanding when reading doesn’t make sense. 
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Building Stamina for Reading 
 

Our students need to build “stamina” for reading. Stamina in this context refers to teaching 
children to read on their own for periods of time each day. When students have stamina to 
read independently, they are more actively engaged in their reading.  
 
Teachers must lay a foundation for success by supporting children and helping them succeed. 
Children cannot become better readers, reach benchmarks, and develop a love for reading 
unless they are given substantial amounts of time to read during the school day. Independent 
work time is the time children should be allowed to practice their reading strategies.  Too 
much “teacher talk” as well as an abundance of worksheets and inappropriate activities 
during the reading block will prevent students from having ample opportunities to develop 
the skill of reading. 
 
K-2 students should spend time everyday during the reading block choosing from: 

• Read to Yourself: The best way to become a better reader is to practice each day 
with books you choose that are “just-right”.  Students are able to practice strategies 
while reading authentic text. It will soon become a habit.  

• Read to Someone: Reading to someone provides more time to: practice strategies, 
work on fluency and expression, check for understanding, hear your own voice, and 
share in the learning community. This is a great time for discussions and/or responses 
to text. 

• Listen to Reading: Students hear examples of good literature and fluent reading. 
They learn more words, thus expanding vocabulary and becoming a better reader. 
This is the time children enjoy listening to books on tape or the computer; recordings 
or video of “famous” people around the school reading to them; guest readers, etc. 

• Word Work: Creating and maintaining this time during the literacy block to focus on 
words is critical to the development of reading, writing, and communicating. Children 
practice phonics and/or vocabulary work during this time. 
This is the time during the day we practice independently such strategies as: 

 Experimenting with words to learn and practice a spelling pattern based on 
the phonics progression 

 Memorizing high-frequency words 
 Generalizing spelling patterns 
 Adding to our knowledge and curiosity of unique and interesting words 
 Adding to our collections of words 
 Sorting words 
 Adding words to word study notebooks that relate to strategy taught that day 
 Listing words that belong to a pattern and adding to notebook 

This is not the time to do such activities as writing sentences with your words, 
writing words three times each, etc….. 

 
Resource: The Daily Five Fostering Literacy Independence in the Elementary Grades Gail 
Boushey and Joan Moser “the sisters” 
 
All teachers in Shelby County will use The First Twenty Days (see curriculum map) that matches 
each grade level to set procedures and lay the groundwork for the literacy block. Please review each 
day carefully before using with your children. Some of the wording, pacing, etc… may need to be 
adapted to individual groups in K-2 based on developmental levels.  
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Shelby County Comprehension Progression for grades 3-5 
 
The following strategies should be taught in this particular sequence. If you are following the 
Comprehension Toolkit, they are taught in this order. 
 

1. Monitor Comprehension 
Monitoring comprehension is about a reader’s engagement with text.  To be 
thoughtful readers, students must have strategies which enable them to recognize and 
solve problems when needed. 

 Did you listen to your inner voice and leave tracks of your thinking? 
 How do you know when meaning breaks down? 
 What can you do to repair comprehension? 

 
2. Activate and Connect 

          Make connections using your background knowledge and schema   
          (everything inside your head) to create a quick thought that is   
          relevant to understanding. 

 What does this book remind you of? 
 What do you know about this book’s topic? 
 Does the book remind you of another book? 

 
3. Ask Questions 

Questioning is a continual process that happens before, during,  and after reading.  
Sincere questions help guide our purpose for reading, help us clarify what we have 
read, and propel us forward as readers. 

 Model questioning in your own re-reading. 
 Ask “I wonder” questions. 
 Ask students to come up with questions before reading and then go back and 

re-read text to see if questions were answered. 
 Keep track of the questions with sticky notes, anchor charts, etc. 
 Stop and predict what will happen next. 
 Discuss questions you still have after reading. 

 
4. Infer Meaning 

Inferring involves making an interpretation, drawing a conclusion, or visualizing what 
is not explicitly stated in the text. 

 Schema/Background Knowledge + Text = Inference 
 Ask, “How did you know that?” 
 Ask, “Why did you think that would happen?” 
 Look at the cover and pictures…then make predictions. 
 Readers make predictions that can be confirmed or  disconfirmed.  
 Ask, “What do you think the story was about?” 
 Ask, “How do you think the character feels?” 
 Ask, “Does it remind you of anything?” 
 Use pictures and comic strips 
 Readers make a “movie” in their mind with fiction. 
 Readers see a “slide show or newscast” with nonfiction. 

 
5. Determine Importance  
 Read text with a focus and purpose while noting the main ideas. 

 Stress to students that they need to pick out the important information because 
it is impossible to remember it all. 
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 Before reading, discuss what they know about the topic and what they want to 
learn. 

 While reading, help students look for clues in text to determine importance. 
 After reading, discuss what important information they have learned. 
 Pay attention to the following: 

first and last lines of a paragraph, titles, headings, captions, framed text, 
fonts, illustrations, italics, and bold print 

 
6. Summarize and Synthesize 
 Taking all of the information and pulling it together to see the “big   
     picture.” 

 Use questioning strategies such as, “How has your thinking changed from 
reading that piece?” 

 Discuss current events with an emphasis on judgments and opinions. 
 Ask questions with no clear answers. 
 Integrate new information with existing knowledge. 

 
Common Language that supports the strategies: 
 
Anchor Chart- An anchor chart is a co-constructed record of our thoughts and learning 
to be displayed for use and reference. 
 
Leaving Tracks- Leaving tracks is when someone records their thinking on a sticky note 
or in the margins on a copy of text. This is evidence of thinking. If you are teaching a 
child how to make an inference from the text, he or she might write where they started to 
make an inference on a sticky note.   
 
Turn and Talk: This strategy is used when a teacher wants the class to respond to an 
idea with one another. All students turn and talk to each other in pairs and discuss the 
idea. The teacher then calls on one or two students to share what they discussed. 
 
Think Aloud: Think Aloud is a strategy used when a teacher wants her students to hear 
her thinking as she is reading aloud. She actually stops and says, “I am hearing my inner 
voice say…” 
 
Inner Voice: Inner voice is that silent voice in your head that speaks to you while you 
are reading. 
 
Schema: Schema is simply your background knowledge that helps you connect and 
extend your learning. 
 
Read and React:  It is exactly what it says. You read a passage and react to it on a sticky 
note or in the margins of a text copy.  
 
Fix-Up Strategies: Fix-Up Strategies are the things that you do when you lose the 
meaning of the text; the things you do to get back on track or “fix-up” your understanding 
while reading. 
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Shelby County Elementary Individual Assessment Portfolio Record 
Information 

 
 

• Please see notes at the bottom of the card. 
 
• Please see areas that require the teacher to check off that the document is 

included in the portfolio. These are the boxes with a check-mark in the 
box.  

 
• If an area is shaded, it simply means that these are only included as 

needed for intervention purposes, or in the case of DIBELS and Think 
Link, only if these grades are assessed.  

 
• A minimum of 6 running records should be done through-out the year for 

benchmarking purposes. Please record the students Independent Reading 
Level in each space on the Assessment Card. It is very difficult for 
teachers to adequately plan for explicit and targeted instruction if running 
records are not done on a regular basis. Remember, that running records 
are not only used for benchmarking. Running records should be done as 
often as possible to guide your instruction and targeted intervention (Tier 
2). You only record benchmark running records on the card.  

 
• The boxes for Running Records should be filled in with the Fountas and 

Pinnell Guided Reading Level. This should be the Independent Reading 
Level. This is not an AR level or Lexile level. There is a leveling chart 
included on page 38 of SCRIP that will help if you need to convert Rigby 
levels to Fountas & Pinnell levels.  

 
• Please note, the DIBELS scores that should be listed are in the focus area 

for the grade level each time. 
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NAEP Oral Reading Fluency Scale 
Level 
4 

Reads primarily in larger, meaningful phrase 
groups. Although some regressions, 
repetitions, and deviations from text may be 
present, these do not appear to detract from 
the overall structure of the story. Preservation 
of the author’s syntax is consistent. Some or 
most of the story is read with expressive 
interpretation. 

Fluent 

Level 
3 

Reads primarily in three- or four-word phrase 
groups. Some small groupings may be 
present. However, the majority of phrasing 
seems appropriate and preserves the syntax 
of the author. Little or no expressive 
interpretation is present. 

Level 
2 

Reads primarily in two-word phrases with 
some three- or four-word groupings. Some 
word-by-word reading may be present. Word 
groupings may seem awkward and unrelated 
to larger context of sentence or passage. 

Non-
fluent 

Level 
1 

Reads primarily word-by-word. Occasional 
two-word or three-word phrases may occur—
but these are infrequent and/or they do not 
preserve meaningful syntax. 

 
 

 
 
 

 



 36

 
Shelby County Text Level Conversion Chart and Fluency Recommendations 

Grade  
Level 

Fountas &  
Pinell  

Guided  
Reading  
Levels 

Rigby  
Literacy  
Levels 

(Reading 
levels were 
adjusted to 

meet the 
needs of SC 
students.)  

Benchmark 

Reading Levels for 
End of each 

Grading Period 

 

 

DIBELS Fluency 
Benchmarks at 
50th Percentile 

 

NAEP Fluency 
Benchmarks at 50th 

Percentile 

 

NAEP Fluency 
Benchmarks at 90th 

Percentile 

K A 1   -  -  

K.5 B 2   -  -  

K.9 C 3, 4 End of  Kdg.    

1.0 D 5,6     

1.2 E 7, 8 First grade – 1st   
9 weeks 

   

1.4 F 9, 10 First grade – 2nd  
9 weeks 

 
20+ wpm 

 
23+ wpm 

 
81+ wpm 

1.5 G 11,12 First grade – 3rd   
9 weeks 

 
  

1.7 H 13, 14 First grade – 3rd   
9 weeks 

   

1.8 I/J 15, 16, 17,18 End of First Grade  
40+ wpm 

 
53+ wpm 

 
111+ wpm 

2.0 J 18 Second Grade – 1st 

9 weeks 
 

44+ wpm 51+  wpm 106+ wpm 

2.3 K 19, 20 Second Grade – 2nd 

9 weeks 

 
 

68+ wpm 

 
 

72+ wpm 

 
 

125+ wpm 

2.6 L 21, 22 Second Grade – 3rd  
9 weeks 

   

2.9 M 23, 24 
End of Second Grade

Third Grade – 1st  
9 weeks 

 
 
 

90+ wpm 

 
 
 

89+ wpm 

 
 
 

142+ wpm 

3.0 N 25, 26 Third Grade – 2nd 

9 weeks 
 

77+ wpm 
 

71+ wpm 
 

128+ wpm 

3.3 O 27 Third Grade – 3rd  
9 weeks 

 
92+ wpm 

 
92 + wpm 

 
146+ wpm 

3.6 P 28 Third Grade- 4th 
9 weeks 

 
110+ wpm 

 
107+ wpm 

 
162+ wpm 

4.0 Q 29 Fourth Grade-1st 
9 weeks 

 
93+ wpm 

 
94+ wpm 

 
145+ wpm 

4.3 R 30 Fourth Grade-2nd  
9 weeks 

 
105+ wpm 

 
112+ wpm 

 
166+ wpm 

4.6 S - Fourth Grade-3rd  
9 weeks 

 
118+ wpm   

4.8 T - 
Fourth Grade- 4th  

9 weeks 
 

 
118+ wpm 123+ wpm 180+ wpm 

5.0  U - Fifth Grade-1st 
9 weeks 

 
 

104+ wpm 

 
 

110+ wpm 

 
 

166+ wpm 

5.3 V - Fifth Grade-2nd  
9 weeks 

 
115+ wpm 

 
127+ wpm 

 
182+ wpm 

5.6 W - Fifth Grade-3rd   
9 weeks 

 
124+ wpm 

 
139+ wpm 

 
194+ wpm 

6.0 X - Fifth Grade-4th  
9 weeks 

 
124+ wpm   

6.5 Y - -    

Approximate Text Level Conversion Table (Special thanks to RIGBY Education, Foutas & Pinnell, NAEP, DIBELS, etc…. 
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Bibliography of Suggested Resources 
 

The Daily Five by Gail Boushey and Joan Moser 
 
Reading with Meaning by Debbie Miller 
 
Spelling K-8 Planning and Teaching by Diane Snowball and Faye Bolton 
 
A Sound Start by C. McCormick; R. Throneburg & J. Smitley 
 
Spotlight on Comprehension by Linda Hoyt 
 
Locating and Correcting Reading Difficulties 8th Ed. by J. Shanker & E. Ekwall 
 
Guiding Readers and Writers 3-6 by Fountas & Pinnell 
 
Strategies that Work by Stephanie Harvey & Anne Goudvis 
 

 
 

Great Website Resources 
 

Websites for Learning Letters of the Alphabet 
 

http://bright-productions.com/kinderweb/a.html 
 
http://www.playkidsgames.com/games/wam/default.htm 
 
http://www.netrover.com/~jjrose/abc/alpha1.htm 
 
http://www.sadlier-oxford.com/phonics/grade_k_1/zoo_a/zoo1x.htm 
 
http://pbskids.org/sesame/letter/gs.html 
 
http://www.crick.northants.sch.uk/assets/Flash%20Studio/cfslit/AlphOrder1/wordorder1.htm
l 
 
http://teacher.scholastic.com/clifford1/flash/confusable/index.htm 
 
 
Websites for Sounds 

 
http://www.kiddonet.com/gb/flash/phonics/Intro.html 
 
http://www.sesameworkshop.org/sesamestreet/games/flash.php?contentId=11114201 
 
http://www.getreadytoread.org/games/game1/shell.html 
 
http://teacher.scholastic.com/products/soundandlettertime/game.htm 
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http://www.brainconnection.com/teasers/index.php3?main=rr/firsttime 
 
http://teacher.scholastic.com/clifford1/flash/phonics/index.htm 
 
http://www.getreadytoread.org/games/game2/index.html 
 
http://www.bbc.co.uk/schools/wordsandpictures/cvc/whirl/index.shtml 
 
http://www.readwritethink.org/materials/picturematch/ 
 
http://www.bbc.co.uk/schools/laac/words/dg2.shtml 
 
 
Rhyming 

 
http://www.sadlier-oxford.com/phonics/grade_k_1/rhyming_k_1/hifreq.htm 
 
http://roe.stclair.k12.il.us/reading1st/Games/find_the_rhymes.htm 
 
http://teacher.scholastic.com/activities/bll/reggie/index.htm 
 
http://www.crick.northants.sch.uk/assets/Flash%20Studio/cfslit/Farm/fmenu.html 
 
http://www.bbc.co.uk/schools/wordsandpictures/longvow/poems/fpoem.shtml 
 
 
Word Building/Sorting 
 
 
http://www.readwritethink.org/materials/wordbuild/ 
 
http://www.readwritethink.org/materials/wordfamily/ 
 
 
Vowel Sounds 

 
http://www.sadlier-oxford.com/phonics/grade2_3/name_pict/name_pic1.htm 
 
http://www.sadlier-oxford.com/phonics/grade_k_1/long_vowel_grk1_nav.htm 
 
http://www.sadlier-oxford.com/phonics/grade2_3/pg_66/long_vowel_2_3a.htm 
 
http://www.sadlier-oxford.com/phonics/grade2_3/pg_76/long_vowel_2_3b.htm 
 
http://www.sadlier-oxford.com/phonics/grade2_3/name_pict/name_pic2.htm 
 
http://www.sadlier-oxford.com/phonics/grade2_3/vowel_sound/long_vowel_2_3a.htm 
 
 
High Frequency Words 

 
http://www.sadlier-oxford.com/phonics/grade_k_1/hifreq.htm 
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http://fen.funbrain.com/cgi-bin/shtml.cgi?A1=../vocab/index.html 
 
http://www.tvokids.com/framesets/nook_new.html?game=6& 
 
http://www.sadlier-oxford.com/phonics/grade_k_1/high_fre/hifreq1.htm 
 
 
CVC Make a Word 

 
http://www.bbc.co.uk/schools/wordsandpictures/clusters/blender/index.shtml 
 
http://teacher.scholastic.com/clifford1/flash/vowels/index.htm 
 
 
http://www.crick.northants.sch.uk/assets/Flash%20Studio/cfslit/CVC%20Maker/cvcmaker.ht
ml 
 
http://www.ictgames.com/cvc_machine.html 
 
http://www.thekidzpage.com/learninggames/shelfwords2.htm 
 
http://www.thekidzpage.com/learninggames/shelf.htm 
 
http://www.bbc.co.uk/schools/wordsandpictures/cvc/crank/index.shtml 
 
http://www.crick.northants.sch.uk/assets/Flash%20Studio/cfslit/WW1/ww.html 
 
Reader’s Theater  
 
http://www.readerstheatre.ecsd.net/collection.htm 
 
http://www.aaronshep.com/rt/RTE22.html 
 
http://www.aaronshep.com/rt/RTE12.html 
 
http://www.aaronshep.com/rt/RTE05.html 
 
http://members.aol.com/_ht_a/rcswallow/TruePigs.html 
 
http://www.aaronshep.com/rt/RTE23.html 
 
http://www.teachers.net/lessons/posts/874.html 
 
http://www.lisablau.com/archives.html 
 
http://www.aaronshep.com/rt/RTE11.html 
 
http://www.teachers.net/lessons/posts/1128.html 
(This one is about whales.) 
 
http://www.fictionteachers.com/classroomtheater/theater.html 
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http://www.readinga-z.com/newfiles/readerstheater.html 
 
http://loiswalker.com/catalog/guidesamples.html 
 
http://www.lisablau.com/scriptomonth.html 
(This one is about Polar Bears.) 
 
http://www.surfcitydelux.com/readerstheater/index.html 
 
http://pbskids.org/zoom/activities/playhouse/50flavors.html 
 
http://cpanel.servdns.net/~readingl/Readers_Theater/Scripts/scripts.html 
 
http://richmond.k12.va.us/readamillion/readerstheater.htm 
 
http://www.enchantedlearning.com/rt/weather/watercycle.shtml 
(Water cycle script) 
 
http://www.mrsmcgowan.com/reading/readerstheater.htm 
 
http://www.webenglishteacher.com/rt.html 
 
http://gvc03c32.virtualclassroom.org/ 
(Science related scripts) 
 
http://litsite.alaska.edu/uaa/workbooks/readtheater.html 
(scripts and tips for ELL students) 
 
http://www.katiedavis.com/readerstheaterMABEL.html 
(Mabel the Tooth Fairy script) 
 
http://www.teachers.net/lessons/posts/2277.html 
(Click, Clack Moo script) 
 
http://www.hickorytech.net/~rsvp/script.htm 
 
http://www.bertiekingore.com/web-readerstheater.htm 
 
http://www.mrsmcgowan.com/march/script.htm 
(St. Patrick’s Day script) 
 
http://www.education-world.com/a_tsl/archives/99-1/lesson0040.shtml 
(Tacky the Penguin) 
 
http://hometown.aol.com/rcswallow/WhereWildThings.html 
(Where the Wild Things Are script) 
 

 
 




